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Relevance of Rhythmic Activities in the 
Training of Physical Education Teachers 
Relevância das Atividades Rítmicas na Formação de Professores de Educação Física 
Relevancia de las Actividades Rítmicas en la Formación de Profesores de Educación Física

RESUMO: 
Objetivo: Compreender as percepções de alunos do curso de graduação em Educação Física sobre atividades rítmi-
cas e danças, e como podem auxiliar na formação profissional. Método: Estudo de abordagem qualitativa do tipo 
etnográfico e descritivo, caráter analítico e interpretativo, realizado em uma instituição de ensino superior, apli-
cando a técnica de análise de conteúdo em uma seleção de 20 alunos, utilizando-se um grupo focal e observação 
participante. Resultado: Evidenciou-se a problemática de escassez de conteúdos sobre essa área, nas aulas de 
Educação Física na Educação Básica, falta de informação e formação dos professores da Educação Básica quanto 
à dança, o que afeta diretamente os alunos. Conclusão: O preconceito apresentou-se como um motivo para a falta 
de oferta dessas aulas, juntamente com a falta de informação e formação dos educadores sobre essa temática. 
Destacou-se a importância das atividades rítmicas e dança para o desenvolvimento desse público, beneficiando 
aspectos motores, cognitivos e sociais.
DESCRITORES: Formação humana; Corporeidade; Educação; Ensino. 

ABSTRACT
Objective: To understand the perceptions of undergraduate Physical Education students regarding rhythmic activi-
ties and dances, and how they can contribute to professional training. Method: A qualitative study with an ethno-
graphic and descriptive approach, analytical and interpretive character, conducted at a higher education institution. 
The technique of content analysis was applied to a selection of 20 students, using a focus group and participant 
observation. Results: The study highlighted the issue of the scarcity of content on this area in Physical Education 
classes at the Basic Education level, as well as the lack of information and training of Basic Education teachers 
regarding dance, which directly affects students. Conclusion: Prejudice emerged as a reason for the lack of these 
classes, alongside the lack of information and training of educators on this topic. The importance of rhythmic acti-
vities and dance for the development of this group was emphasized, benefiting motor, cognitive, and social aspects.
DESCRIPTORS: Human development; Corporeality; Education; Teaching.

RESUMEN
Objetivo: Comprender las percepciones de los estudiantes del curso de grado en Educación Física sobre las actividades rít-
micas y danzas, y cómo pueden contribuir a la formación profesional. Método: Estudio de enfoque cualitativo del tipo etno-
gráfico y descriptivo, con carácter analítico e interpretativo, realizado en una institución de educación superior, aplicando 
la técnica de análisis de contenido a una selección de 20 estudiantes, utilizando un grupo focal y observación participante. 
Resultados: Se evidenció la problemática de la escasez de contenidos sobre esta área en las clases de Educación Física en 
la Educación Básica, la falta de información y formación de los profesores de Educación Básica respecto a la danza, lo que 
afecta directamente a los estudiantes. Conclusión: El prejuicio se presentó como una razón para la falta de oferta de es-
tas clases, junto con la falta de información y formación de los educadores sobre este tema. Se destacó la importancia de 
las actividades rítmicas y la danza para el desarrollo de este grupo, beneficiando aspectos motores, cognitivos y sociales. 
DESCRIPTORES: Formación humana; Corporalidad; Educación; Enseñanza.
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INTRODUCTION

The practice of rhythmic activities 
is of great importance for the so-
cial and human development of 

its practitioners, as it also promotes the 
structuring of motor coordination and 
corporality in different age groups, es-
pecially in children and adolescents in 
the school environment. (1) At this stage, 
some motor, social and cognitive as-
pects are still developing and can help in 
the structuring of the Central Nervous 
System and the various benefits linked 
to this organization. (2-3)

The importance of this model of 
physical practices can be observed in 
guidelines for teaching Physical Edu-
cation teachers at school, such as the 
National Curricular Parameters (PCN 
- Parâmetros Curriculares Nacionais) 

(4) which suggests the articulation of 
three blocks among themselves, such 
as: Knowledge about the body; sports, 
games, fighting and gymnastics; and 
rhythmic and expressive activities. Pre-
vious studies indicate that dance can 
provide social and emotional benefits, 
as well as functional capacity and un-

derstanding of the body as a means of 
communication, and is considered a 
valuable teaching method for the citi-
zenship formation of students of differ-
ent age groups. (5-6-7)

From this perspective, updates to 
government documents are observed in 
order to promote a better structuring of 
education. The National Common Cur-
ricular Base (BNCC - Base Nacional 
Comum Curricular) (8) proposes Dance 
as a thematic unit in the initial and final 
years of Elementary School, building a 
progression in dialogue with the objects 
of knowledge: Dance in the community 
and regional context, Dances of Brazil 
and the world, Dances of indigenous 
and African origin, Urban dances.

On the other hand, it is often ob-
served that there is little practice of 
dance and rhythmic activities in the 
school environment, which can be a 
limiting factor for the benefits achieved 
by this model of practice in which mu-
sic is used as the main pedagogical ele-
ment, being a factor of great importance 
for the formation of citizenship, which 
becomes excluded from the school en-
vironment. Cultural factors contribute 

to spreading prejudices and precon-
ceptions about the area of ​​dance and 
rhythmic body movement in Brazilian 
society. (9)

In addition to this issue, it is not-
ed that the use of digital technologies 
seems to offer children and adolescents 
a more attractive environment when 
compared to physical practices; this is 
a factor that, if not organized and not 
used properly, can generate severe mo-
tor and cognitive impairments. (10-11) 

However, it is the role of the Physical 
Education teacher at school to provide 
and promote various practices and bodi-
ly experiences aimed at citizenship de-
velopment.

In view of this problem, practical ac-
tivities in undergraduate courses, such 
as Physical Education, are essential to 
fill these possible gaps arising from ba-
sic education and to enable students to 
have greater knowledge of their bodies 
and their capabilities. Therefore, this 
study carried out an ethnographic and 
qualitative study in a higher education 
institution, in order to understand the 
particularities and behaviors of students 
in the Physical Education undergrad-
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uate course when perceiving rhythmic 
activities and dances in the school envi-
ronment (before entering higher educa-
tion) and after rhythmic experiences in 
the Rhythmic Activities module carried 
out in undergraduate classes.

METHOD 

This is a qualitative study of the eth-
nographic and descriptive type, with an 
analytical and interpretative approach, 
carried out in a higher education insti-
tution, in order to understand the par-
ticularities and behaviors of students in 
the Physical Education undergraduate 
course when perceiving rhythmic activ-
ities and dances in the school environ-
ment, before entering higher education, 
and after rhythmic experiences in the 
Rhythmic Activities module carried out 
in higher education classes, in the un-
dergraduate course.

As for the purpose, it was an applied 
research, as it sought to solve problems 
that are at the heart of society. Regard-
ing the objectives, it is an exploratory 
study, which allows a study to better 
understand the facts, providing more 
knowledge on the subject. (12) To this 
end, two methods were used: partici-
pant observation and focus group. (13) 

Therefore, a qualitative study was cho-
sen to seek clarifications about human 
behavior and describe social actors and 
their symbols and meanings within a 
given social or cultural context. (14)

Ethnography aims to understand phe-
nomena from an internal perspective; 
its main characteristic is the insertion 
of the researcher in the environment to 
be researched. (15) The focus group can 
be used in the search for understanding 
the different perceptions about a fact, 
practice, product or service, it consists 
of the interaction between the partici-
pants and the researcher, who aims to 
collect data from the discussion focused 
on specific and directive topics. (16)

The research in question was carried 
out with students regularly enrolled in 
the second semester of the Curricular 

Matrix of the Undergraduate Course 
in Physical Education at the Universi-
ty of Fortaleza - Edson Queiroz Foun-
dation, located in the city of Fortaleza, 
state of Ceará, Brazil, who performed 
rhythmic and physical activities once a 
week. Twenty students took part in the 
study, who were evaluated at the end 
of the semester of 2022. The inclusion 
criteria for the study were: students reg-
ularly enrolled in the second semester 
of the Undergraduate Course in Physi-
cal Education, aged between 18 and 22 
years old, who entered high school for 
higher education in the last year of the 
date of the focus group, who agreed to 
participate in the study and who signed 
the Free and Informed Consent Form 
(FICF). 

The exclusion criteria were: those 
who did not sign the informed consent 
form, those whose age range was outside 
the stipulated for the study, students 
who did not enter high school or higher 
education in the last year, and students 
who performed some type of rhythmic 
activity, such as dance or gymnastics 
outside of the activities carried out at 
the university.

Regarding data collection, two qual-
itative methods were used to evaluate 
the data: 1) participant observation 
based on field diary records and 2) fo-
cus groups. Participant observation 
refers to a research situation where the 
observer and the observed are in a face-
to-face relationship, and where the data 
collection process takes place in the nat-
ural living environment of the observed, 
who are no longer seen as research ob-
jects, but as subjects who interact in a 
given study project. (17)

From this perspective, this study was 
conducted by observing observation 
methods to produce narratives and re-
flections on rhythmic body practices 
taught at the University by Physical Ed-
ucation students in light of human de-
velopment and the integrated learning 
process between school, student, learn-
ing, and professional performance. In 
this study, one of the researchers, also a 

Physical Education student, was a mon-
itor for the rhythmic activities module 
for a period of two years, preparing ac-
tivities, monitoring, and teaching class-
es to students.

The study consisted of four focus 
groups, each containing five to six par-
ticipants, with an average duration of 
30 minutes. Focus groups are defined 
as data collection through group in-
teractions when discussing a specific 
topic suggested by the researcher. As a 
technique, they occupy an intermediate 
position between participant observa-
tion and in-depth interviews. (18) It can 
also be characterized as a resource for 
understanding the process of construct-
ing perceptions, attitudes and social 
representations of human groups. (19) To 
conduct the narratives, the following 
themes were articulated: 1) Perception 
and meaning of rhythmic activities and 
dance at school and 2) Ways of dealing 
with rhythmic activities, dances and 
their relationships with classmates. 
Subsequently, the full transcription of 
the data was carried out for analysis. 
Minayo's thematic content analysis was 
adopted (20), It consisted of three phases: 
pre-analysis, exploration of the material, 
and processing of the results obtained 
and their interpretation.

The participants were informed 
about the objectives of the research and, 
when in agreement, signed the informed 
consent form, guaranteeing anonymity 
in the disclosure of information and the 
freedom to participate or not in the re-
search. All interviews were recorded and 
transcribed in full by the authors. To 
guarantee the anonymity of the partic-
ipants, all information about the identi-
ty of the participants was excluded from 
the transcribed interviews and all par-
ticipants received numerical identifica-
tion. Direct quotes from the interviews 
of the study results were identified with 
the letter E (for interviewee), together 
with the corresponding number, partic-
ipant's age and profession, to preserve 
the identity of the subjects and respect 
the ethical principles of research. (21)
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In order to monitor the activities, 
prior authorization was requested from 
those involved, to whom the objectives 
of the research were explained. All ob-
servations were transformed into field 
notes during the observed activity. This 
study was approved by the Research 
Ethics Committee (COÉTICA) of the 
Edson Queiroz Foundation, in accor-
dance with resolution 466/12 of the 
National Health Council, dated De-
cember 12, 2012 (21), which approves the 
guidelines and regulatory standards for 
research involving human beings (opin-
ion number: 6,017,189). 

RESULTS 

It was possible to analyze the percep-
tion of future Physical Education teach-
ers regarding rhythmic activities and 
dances experienced in school education 
and their importance in the training 
of Physical Education professionals. 
To this end, the researcher was placed 
in the field for a period of 2 years to 
monitor the activities carried out in the 
Rhythmic Activities module, offered 
in the Curricular Matrix of the Under-
graduate Course in Physical Education.

310 hours of participant observa-
tion were carried out distributed over 
the two years of fieldwork. The ob-
servations were based on a previously 
established script, which covered the 
structure of the activities, classes, func-
tioning, dynamics and relationships 
between students. These observations 
were carried out by a student and re-
searcher with previous experience in 
qualitative research. This fact allowed 
a greater understanding of the actions 
and activities that occurred during the 
fieldwork. After two months of activi-
ties carried out, a discussion group was 
held in which the students were asked 
about how they were perceiving the 
classes carried out in the Rhythmic Ac-
tivities module up to that point.

The vast majority of students who 
enroll in a Physical Education under-
graduate course tend to have the idea 

that the course is limited to weight 
training or sports classes. In this way, 
it is understood that addressing topics 
such as rhythm, dance and movement 
can be an arduous and complex task. 
The students' tension was noticeable 
at the beginning of the classes, when 
they heard about the module's content 
or the word "dance", but as the classes 
progressed, the students became more 
familiar with the dynamics of the con-
tent covered.

Following the module's activities 
process, it was possible to observe that 
one of the "keys" of the teaching and 
learning process is to provide the stu-
dent with an understanding of the 
possibilities that exist in transcending 
what was learned in the rhythmic activ-
ities and dance classes to other areas of 
Physical Education, such as the student 
introducing rhythm in basketball, soc-
cer and/or volleyball; how to perceive 
the rhythm present in weight training 
classes or in the motor development of 
elderly people.

DISCUSSION

Perception and meaning of rhyth-
mic activities and dance from 
school to university

The National Common Curricular 
Base (BNCC) (8) argues that rhythmic 
body activities and dances are valuable 
actions for the education of students 
and in the construction of human and 
relational values, and should be in-
cluded within the themes proposed by 
the BNCC for Basic Education. In the 
BNCC, the thematic units of Games 
and Play, Dances and Fights are orga-
nized into objects of knowledge accord-
ing to the social occurrence of these 
body practices, from the most familiar 
social spheres (locality and region) to 
the least familiar (national and global 
spheres). (8)

It is understood that rhythmic ac-
tivities and dance in schools would not 
only contribute to motor development, 
but also to the social and behavioral as-

pects of the students involved. Regard-
ing this understanding, the relationship 
between dance in schools is subject to 
prejudices that need to be questioned 
and discussed. Our prejudiced society, 
of Portuguese origin, would not look 
favorably on teaching dance to its bour-
geois daughters. (22) 

First impressions of rhythmic ac-
tivities and dances

In order to understand the relation-
ship between undergraduates who came 
from basic education, we first sought to 
understand a little about the students' 
experiences with rhythmic activities, 
proposing that we talk about their first 
experiences or experiences on this top-
ic. Some of the students indicated that 
they had only had experiences and expe-
riences in this area at university, inter-
viewees 10, 07 and 04 stated:

I had my first experience at college in 
the second semester of the course (E10, 

19, student).

My only experience was in university 
classes (E7, 18, student).

In fact, as my colleagues mentioned, 
the only experience I had was in class 
during my undergraduate studies, at 
school and later in life, before college, 

I had no experience at all (E4, 19, 
student).

It was possible to observe that two 
students had already heard about rhyth-
mic activities before university, but not 
in school Physical Education classes, but 
with music teachers, interviewees 9 and 
12 stated: 

[...] when I started playing a musical 
instrument. (E9, 20, student).

In high school, my music teacher 
told me that in music he had to study 
rhythmic activities, dance. (E12, 20, 

student).
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     Students who heard about the top-
ic outside the university environment 
did so through their own music teach-
ers, since rhythm links music and rhyth-
mic body practices. Considering the 
students' reports, there is a great scarcity 
of the subject “Rhythmic Activities and 
Dance” in schools; only one student re-
ported having heard about the topic at 
school, interviewee 8: 

[...] dance in high school, and 
rhythmic activities in college (E8, 22, 
student). In addition to the practices 

not being adequately offered, informa-
tion about the functionality of rhythmic 

activities is also not offered.

Dance experiences in the school 
environment

We sought to understand how stu-
dents' experiences occurred in school 
rhythmic activities, understanding the 
degree of importance that schools pro-
vide to this area of ​​Physical Education. 
E2, who studied in a public school, re-
ported on the lack of provision of this 
theme: 

I went to high school in a public 
school, and there was no dance as a 

subject, just cultural presentations (E2, 
18, student).

From this perspective, as dance is 
offered in the school curriculum, it is 
not one of the mandatory contents, but 
rather optional. (23) On the other hand, 
some reports from students in private 
schools that offered classes in rhythmic 
body activities, but these were extracur-
ricular contents. In this context, inter-
viewees 02 and 04 stated:

I studied at a private school. At no 
time did we have subjects that helped 

with rhythm, balance or anything like 
that. They were offered, but they were 
at a fair price, I would say. For people 

who stayed full-time, which is an extra 
period, there were some dance activities 

that were offered, but they were very 

loose, there was nothing set, it was once 
or twice throughout the year (E2, 18, 

student).

I studied in a private school, but I 
didn't have dance or rhythmic activi-
ties, so it was taught to us. There were 
those who paid for school or those who 

were called up for selection, who would 
take the test and if they passed they 

would get in, and there were activities 
that involved rhythm (E4, 19, student).

Our findings are corroborated by the 
study of Torales (24) which points out 
that dance, in the school environment, 
whether in private or public schools, of-
ten manifests itself only through extra-
curricular activities.

Through the students' reports, it was 
observed that there was a shortage of 
rhythmic activities in schools, and when 
classes were offered, they were not in-
cluded in the context of Physical Edu-
cation classes, but rather as extra classes. 
Therefore, we can understand that there 
are other reasons for this shortage, such 
as prejudice, since sports such as basket-
ball, soccer and volleyball are included 
as content in Physical Education classes 
at school and as extracurricular classes.

According to the report of one stu-
dent, interviewee 6, dance activities 
were only offered to children of pre-de-
fined ages, who were also in extra classes 
and not included in Physical Education 
classes, or at cultural festivals:

I also studied at a private school 
and the only time we had dance classes, 

rhythm, which I did was just ballet and 
it was only for children aged six to nine, 
for example. We never had high school, 
elementary school two or anything like 

that, there were week-long festivals that 
had dance festivals, but they didn't tea-
ch you anything about how to do it, and 

you could dance if you wanted to, they 
didn't teach you anything beforehand 

(E6, 21, student).

In light of this reflection, interviewee 

11 stated:

It was interesting, we had a pre-
sentation that involved singing and 
dancing at the same time and it was 

interesting, for my learning about the 
body itself, dynamic, psychological it 

was interesting (E11, 20, student). 

As reported by interviewee E11, iso-
lated facts were observed about the pro-
vision of dance in schools, and only for 
presentation and entertainment purpos-
es, which also helps in the development 
of students as it seeks to promote in-
teraction, socialization, memorization, 
organization, coordination and spatial 
awareness. Interviewee 4 reported on 
Physical Education classes at his school, 
and how they were managed: 

Yeah [...] we had Physical Educa-
tion, but the class we had was very 

“fussy”, we had a warm-up, we had the 
main part of the class, but there was 

no activity to improve the rhythm, no 
activity to improve humanity, nothing 

(E4, 19, student).

Thus, physical education in schools 
requires that the educational system not 
only use it as a mandatory curricular re-
quirement, but rather invest time and 
planning so that it can be used to devel-
op well-being and quality of life. Phys-
ical education, as a curricular compo-
nent of basic education, must then take 
on another task: to introduce and inte-
grate the student into the body culture 
of movement, forming the citizen who 
will produce, reproduce and transform 
it, equipping him/her to enjoy games, 
sports, rhythmic activities and dance, 
gymnastics and physical fitness practic-
es, for the benefit of quality of life. (25)

Importance of rhythmic activities 
in professional training

In the context of research and un-
derstanding of dance, it goes beyond 
the act of thinking, that is, dance in the 
educational environment is not limited 
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to teaching dances or movement tech-
niques, but contributes to the formation 
of the individual. Through this, like the 
education of children among primitive 
peoples, even today Dance must provide 
situations that allow them to develop 
various skills of movement possibilities, 
exercise possibilities of self-knowledge 
and be the effective agent of harmony 
between reason and heart. (22)

When asked about the importance of 
the topic, most students reported how 
much it had added to their daily lives 
and academic lives after taking classes 
on rhythmic activities at the university. 
Interviewee 4 stated:

I think that if I had had some prior 
education on the subject, my partici-

pation in classes at college would have 
been much easier. My motor coordi-
nation is very bad, so it would have 

improved a lot, especially in motor 
coordination when carrying out various 

activities, both within the gymnastics 
module and in rhythmic activities, as 
well as in other subjects, I'll mention 

football as an example, volleyball, whi-
ch requires a lot of motor coordination 

(E4, 19, student).

As reported by E4, some students 
linked the importance of the discipline 
to the motor aspect. As reported by E4, 
other reports were also observed that 
express the importance of the motor 
perception of students who practiced 
these activities, as stated by interviewees 
3 and 9:

I think that after the course I became 
aware of the difference in the rela-

tionship between the members, the mo-
bility of each one, and the coordination 

of each one, and I had not had this prior 
stimulus anywhere else. It was here that 

I became aware that I needed to work 
on this daily, even to become a better 

professional (E3, 18, student).

Motor coordination and timing, ri-
ght? I remember that before I joined the 

group where I play, I didn't know how 
to clap, I didn't know the tempo, everyo-
ne was clapping the same and I was out 
of tempo and I kept trying. When I got 

there in the group, first we did some 
rhythm work, clapping and marking the 

ground, and it was really difficult for 
me. When I got here, I already knew a 

little, because I had had this experience, 
so I think it's very important. (E9, 20, 

student)

Regarding the importance of disci-
pline in relation to shyness, interviewee 
12 reiterated: 

For me, when I was a child, I said, 
right? And that helped me to lose my 

inhibitions a little, because I was very 
shy and later on it even inspired me a 
little, so much so that I studied music 

because of that affiliation, right? In 
rhythmic activities and later because of 
bodybuilding, which is the activity I'm 
involved in today, I even did ballet, so 
I could have more body awareness and 
really have a better performance in my 

modality (E12, 20, student).

Shyness is a recurring theme, and one 
of the reasons for the lack of adherence 
to dance classes in schools. In this con-
text, interviewee 8 stated:

E você se soltando através do ritmo, 
através do movimento, ajuda você até a 
perder a timidez e assim interagir mais 

com o grupo em que você está inserido 
(E8, 22, estudante).

One aspect that several students re-
ported to us was about rhythm, a sub-
ject that is rarely discussed but is widely 
used in all areas of Physical Education. 
Interviewees 10 and 11 stated:

I think that everything that involves 
the head, you involve rhythm in the 

right place, so I think that by combining 
it you can do this with anything. Even 
combining it for the weight room, figh-

ting, you can combine the rhythm for 

everything [...] I think it helped a lot, 
like the difference in rhythm and con-
trol of the body, it's much greater since 
I did the chair, because even for me to 

use it when I was getting out of rhythm, 
and I have a certain “OCD” of not 

liking to get out of rhythm, so I think it 
helped a lot (E10, 19, student).

Yeah [...] I managed to learn to get 
into rhythm a little here, before that 
I didn't have that notion, the issue of 
laterality too, when someone did it I 
always did it mirrored, besides that 

with the mirrors in the gym I had this 
notion that I can look at myself in the 

mirror and do the movement mirrored 
(E11, 20, student).

Rhythm is a basic component in 
teaching rhythmic activities, it is an as-
pect of multiple functions and divisions, 
we use rhythm in various areas of human 
life, and it stimulates, in children, coor-
dination, balance, flexibility and inhib-
itory braking ; it concentrates attention; 
it saves effort; it provides rhythmic se-
curity and sensory education; it leads to 
the achievement of muscular relaxation, 
posture and auditory and visual percep-
tion, it awakens creativity and body ex-
pression. (26)

One of the reports that caught our 
attention was from interviewee 7, who 
learned to use the teachings of the disci-
pline in his academic life. 

To this day, I use the rhythm I lear-
ned in my undergraduate studies in my 

martial arts classes. So, in the initia-
tion part, when I work with children, 

the rhythm of the movements, of the 
fighting movements. I start working 

with them from the age of four to five, so 
that when they are older, they have this 
motor awareness in the fight. So I think 

that was the biggest contribution that 
the rhythmic activities had, it was like 

teaching rhythms to children (E7, 18, 
student).

This was one of the reports that most 
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caught our attention about the subject. 
In addition to developing his motor and 
cognitive aspects in relation to what 
the subject offers, this student used 
his learning to enrich his teaching rep-
ertoire with his students, which is also 
one of the objectives of the subject. The 
subjects taught in the module are devel-
opments and complements for profes-
sional life, and are used in any area of ​​
Physical Education. Prejudice against 
rhythmic activities and dances at school

Although the literature on Basic Ed-
ucation clarifies the need for rhythmic 
activities and dance, it is clear that one 
of the main reasons for the scarcity of 
this theme in schools is prejudice on the 
part of parents and teachers. According 
to Silva and Villegas (27), This prejudice 
is present in our society and ends up 
harming children and adolescents, as 
it fails to offer subjects that would be 
excellent for their development. When 
asked about prejudice in the area of ​​
dance, most students reported that they 
had already seen or witnessed some type 
of prejudice in this area. According to 
interviewee 6:

No, I didn't suffer, right? But I re-
member when I was really little, like ei-
ght years old, in elementary school and 
there was a boy who took ballet classes. 
I started after school, in the afternoon, 
right? After school, and he was bullied 
a lot because he took ballet classes (E6, 

21, student).

Other students reported that they 
perceived and/or witnessed some type 
of prejudice in activities involving 
dance, which makes it possible to argue 
that these activities are not held in the 
school environment. According to in-
terviewee 3:

There was a lot of prejudice. The 
classes that paid to take ballet or any 

other type of dance were always made 
up of girls and never boys. There were 
never any male classes, at least not in 

my time, when I was in schools they 

never had any, only female classes (E3, 
18, student).

As a preliminary assessment, we re-
ceived reports from those who should 
encourage any and all artistic expres-
sions, and those that bring countless 
benefits to developing children and ad-
olescents. According to interviewee 4:

Yes, I studied in the countryside, in 
a slightly inferior school, right after one 
of the schools I studied at I did a month 

of ballet, and there was a lot of preju-
dice, and I was in the fifth year, fifth 
or fourth year, and there was a lot of 

prejudice on the part of the teachers, not 
the ballet teachers, but also the students 

(E4, 19, student).

Future Physical Education teachers 
must reflect, students cannot be harmed 
by only enjoying the same classes, with 
the same content, in all school years, or 
only classes that the teacher has more 
affinity with, but rather must explore all 
the possibilities of learning in different 
areas. (28)

The lack of information and training 
of elementary school teachers regarding 
dance was highlighted, and this can af-
fect students who miss out on opportu-
nities for motor, social and behavioral 
learning. This study was limited by its 
qualitative nature, and it is not possible 
to empirically generalize the results to 
all students in the undergraduate Physi-
cal Education course in the country. De-
spite this limitation, the study presents 
relevant contributions to the knowl-
edge of the characteristics of the group 
analyzed, as it delved into the nuances 
of the behavior and perceptions of stu-
dents regarding the teaching and learn-
ing of rhythm in school, university and 
its use in professional training.

Research of this nature provides in-
formation that allows us to observe 
how perceptions of the practical use of 
the object or the activities experienced 
can be transmitted to oneself and to the 
social group in which the individual 

is inserted. Given the relevance of the 
topic addressed, it is recommended that 
further research be developed, aiming 
to obtain a greater debate and in-depth 
analysis of the multifaceted issues re-
lated to the behavior and practices of 
rhythmic activities and dances in school 
and university environments for Physi-
cal Education students.

 
CONCLUSIONS

It is clear that the use of methodolo-
gies involving dance and rhythmic activ-
ities is essential for the human, cultural, 
social and professional development 
of undergraduate students in Physical 
Education. This study confirmed that 
there is a shortage of classes on this top-
ic in Basic Education, and young people 
entering undergraduate courses tend to 
have difficulties when it involves this 
topic, as it is not explained in schools.

The content of Physical Education 
classes in Basic Education needs to be 
restored and implemented, since rhyth-
mic activities and dance are themes pro-
posed by the BNCC and PCN, so that 
students are not harmed, losing the op-
portunity to have classes that contribute 
to the development process. Prejudice 
was presented as a major reason for 
the lack of provision of these classes, 
together with the lack of information 
and training of educators on this topic. 
Rhythmic activities and dance promote 
motor, social, behavioral and cognitive 
benefits, enriching the education of stu-
dents at all levels, in Basic Education 
and in Undergraduate Studies.
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